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In accordance to the Equality Act, and in line with the values of our school and published equality objectives, due regard will always be given to parents, staff and pupils with protected characteristics in the implementation and enactment of this policy.


What kinds of SEND do children have in your school?

SEND stands for Special Educational Needs and/or a Disability. The procedures outlined below and the SEND policy (accessed through our website) applies to all children on the SEN register, including those who are looked after by the local authority. 

A child is considered to have SEND if they require special educational provision, namely provision which is different from, or additional to, that normally available to pupils of the same age (SEND Code of Practice, 2015). This is not always the same as someone who has a diagnosed disability. Some children may have special educational needs, although with no diagnosed condition. Others may have received a diagnosis, but not necessarily require additional provision. 

Typically, children with SEND have difficulties which fall under the four main areas of SEND:
• Communication and Interaction; including speech and language difficulties as well as communication differences such as ASD.
• Cognition and Learning; including specific learning difficulties such as dyslexia and dyscalculia, as well as general and moderate learning difficulties
• Social, Emotional and Mental Health; including ADHD
• Sensory or Physical Needs including vision and hearing impairments.
Stathern Primary is fully compliant with Section 69 (2) of the Children and Families Act 2014, the SEN and Disability Code of Practice 0-25 years Section 6 and Regulation 51 and Schedule 1 of the Special Educational Needs and Disability Regulations 2014.  
We recognise that every child is different; we have an inclusive ethos which reflects our commitment to the inclusion, safety and well-being of all our pupils. 
Individual pupils’ needs are assessed and adjustments are made to the curriculum, the physical environment and pastoral requirements, as far as reasonably practicable, to ensure that all pupils have equitable opportunities throughout their school life.
[bookmark: _Hlk196988395] For more information on the school’s policies for assessment and identification of SEND need, please see our SEND policy and accessibility plan. This is available on our school website.

How will I know if my child has SEND and how will they be supported?
 
At our school, we follow a graduated approach in line with the SEND Code of Practice (2015), known as the Assess–Plan–Do–Review cycle. This ensures that support is carefully tailored, regularly evaluated and responsive to each child’s needs.




Universal Support (Quality First Teaching)
All pupils receive high-quality, inclusive teaching as a first step. This is known as universal provision, where teachers use a range of strategies, adaptations and classroom approaches to meet the needs of all learners. 

If a child is identified as experiencing barriers to learning, the class teacher will complete an Initial Concerns Form and consult with the SENCo. Together, they will consider possible areas of need and may suggest observations or assessments to gain a fuller understanding of how best to support the child. Parents/carers will always be informed at this stage, and an initial plan of support will be agreed collaboratively between parents, staff and the SENCo. This plan considers the child’s strengths as well as their needs and is typically implemented over a short period (usually one term).

Targeted Support (SEND Support)
If, despite high-quality teaching and initial support, barriers to learning remain, further support may be required through the Assess–Plan–Do–Review process. Where appropriate, a child may be placed on the SEND register, meaning they require special educational provision that is additional to or different from that normally available.

At this stage:

A pupil profile (IEP/support plan) is created in partnership with the child and their parents.
This identifies barriers to learning and outlines adaptations to provision that support the child.
This also outlines a small number of specific, measurable, short-term targets are set to guide targeted support. Evidence-based interventions may be used to offer support over a defined period of time (6-12 weeks)  Additional assessments or screening tools may be used to further refine support. Children may receive support from teachers, teaching assistants and other staff according to their needs.

The Review Process (A Vital Part of Support)
The Review stage is central to the Assess–Plan–Do–Review cycle and is vital in ensuring support remains effective and appropriate. During reviews:

Teachers assess progress against the agreed targets.
Parents and pupils are actively involved, reflecting on what has worked well and what could be improved.
Pupil voice is highly valued and gathered in a range of child-friendly ways. Understanding a child’s own view of their barriers and what helps them learn is essential to developing meaningful and effective support.
Information from all parties is used to adapt provision, refine targets and plan next steps.
A revised support plan (IEP) is shared with parents for feedback, ensuring transparency and collaboration.

This ongoing process ensures that support is responsive and personalised. It may also be at this stage that recommendations for specialist support are made, where appropriate.

Specialist Support
Some children may require input from external professionals, such as:
Speech and Language Therapists
Occupational Therapists
Educational Psychologists
Autism Outreach or Specialist Teaching Services
Support from Birchwood Outreach or Oakfield Outreach services

Referrals may be suggested by the school or initiated by parents/carers (e.g. via a GP). Parents will always be consulted, and consent obtained before information is shared with external agencies. In some circumstances, it may be felt that a child’s level of need warrants an EHCP. An Education, Health and Care Plan (EHCP) is a legal document that outlines a child or young person’s needs and the provision required to meet them, and it can remain in place from birth up to the age of 25, where appropriate.

Further Information
For more detail about how we identify levels of need, including decisions around SEND Support Plans or requesting an Education, Health and Care Needs Assessment (EHCNA), please refer to our SEND policy and working practice flowchart, available on the school website.

Where can I find information about the school SEND Policy?

Our SEND Policy and accessibility plan will give you the information you need about how we make provision for all pupils with SEND. This is available on our school website. 

If you would like to discuss our SEND provision, receive a paper copy of our policy, require it in a different format, or simply to find out more, please contact the school.

More information about the LA’s SEND support in schools can be found here: https://www.leicestershire.gov.uk/education-and-children/special-educational-needs-and-disability/education-and-childcare/send-support-in-schools


How will I know that my child is making progress?
 
Children’s learning is assessed on a daily basis; however, each term teachers will formally review children’s progress and attainment. The next most appropriate steps are then decided during pupil progress meetings between teachers and the Senior Leadership Team. Teachers meet with parents at least twice a year (three times a year if a child is identified as having SEND and has an IEP in place) to discuss progress, and parents receive a formal written report once a year.

If your child’s class teacher is concerned about their levels of progress, they will arrange a meeting with you to discuss this and the support that will be put in place for your child.

If you have any concerns, we would encourage you to talk to the class teacher initially to voice any concerns you may have. 


How do you check and review the progress of my child and how will I be involved?


All children are assessed against the national expectations for their year group. If appropriate, children with SEND will be given smaller stepped targets through their IEP. In some cases, progress may be assessed against an alternative curriculum, such as those from a previous year group, small step tracking document, pre-key stage criteria or engagement model as required. You will be informed as to whether it is felt that this is more appropriate for your child. 

When IEP’s are reviewed (at least termly) their progress and new targets will be reviewed and shared in partnership with the child as well as parents/carers.


How will I be involved with planning for and supporting my child’s learning?


If your child is considered to benefit from an IEP, you will be invited to meet with your child’s class teacher three times per year; once per term, to review their progress towards the agreed targets. These meetings form part of our ongoing Assess–Plan–Do–Review process.

During each review, we place strong emphasis on joint decision-making, bringing together the views of parents, school staff and—crucially—the child. Your child’s voice is actively gathered in age-appropriate ways, so that their experiences, views on what helps them learn, and perceived barriers are fully understood and valued.

Together, we review progress, consider the impact of support strategies, and agree next steps. This ensures that all decisions made reflect your child’s holistic needs, including their strengths, well-being and wider development, not just academic outcomes.

We believe that effective partnerships with parents and carers are essential. By combining insights from both home and school, alongside the child’s own perspective, we can ensure that support is meaningful, personalised and as effective as possible.

How is my child involved in his/her own learning and decisions made about his/her education?



Part of our everyday teaching practice includes opportunities for reflection. Children are regularly encouraged to think about their learning and progress through self and peer assessment, discussions with their teacher about next steps, and engagement with all aspects of our curriculum.

A key aspect of this approach is valuing and developing pupil voice. Children are supported to reflect on their own experiences of learning, including identifying what helps them to succeed and any barriers they may face. At the beginning of each review cycle, pupil voice is actively gathered, ensuring that children are placed at the heart of decision-making about their support. This helps us to build a clear picture of their strengths, preferences and areas of difficulty.

We recognise that expressing these thoughts can be challenging for some children. For this reason, we use a range of child-friendly and inclusive approaches to support communication, such as card sorting activities, drawing, ranking tasks and structured conversations. In addition, we understand that all behaviour is a form of communication, and careful observation is used to interpret preferences, needs and responses to different types of support.

By prioritising pupil voice in this way, we aim to empower children to understand their own learning needs and to develop the skills of self-advocacy that are essential for later life, including transition to secondary education.




[bookmark: _Hlk168328958]Is there any extra support available to help pupils with SEND with their learning?



We have a range of staff to support pupils and address any additional needs. We are continually investing in staff training to ensure that staff are well equipped to respond effectively to pupil’s needs as far as possible. We also work with a range of outside agencies, neighbouring schools, networks within the LA and external specialists as required.

Some children may require further specialised support in the form of a SEN Support Plan and/or an Education Health and Care Plan (EHCP). An EHCP is a legal document which outlines the support your child will be legally be entitled to until they reach the age of 25. An EHC can be applied for when there is evidence of significant and long-term special education needs that require significantly different education provision. If granted, it is then a legal document held between the LA and your child, and the LA are legally responsible for ensuring that the agreed stated provision is given until this age. A request will need to be made to the local authority to carry out an assessment, if school or parents believe a child needs an EHC Plan. The application can be made by either by the school or independently by parents. A SEN support plan is not a legal document.

As a local authority school, the school seeks to meet the needs of children, to the best of our ability, given the staffing we have in place and the capacity of the school site and context. The school has no specialist provision, and has no specialist teachers or teaching support staff. The local authority are responsible for the education of children with special educational needs in Leicestershire, and will support the school to resource staff and capacity and context. The local authority remain responsible for supporting the families of SEND children through liaising with the school. The school aim to signpost families to the appropriate teams, it works with or has knowledge of, to the best our ability, but we reserve the right to seek alternative support from the local authority and recommend other settings, provision and schools, where we cannot meet the needs of children within our context, in an inclusive and appropriate curriculum. 


What social, before and after school and other activities are available for pupils with SEND? How can my child and I find out about these activities?


Our school has a range of extra-curricular activities available to different groups of children including various different after school clubs, lunchtime sports facilities and school trips. Details of these are sent home throughout the year via weekly newsletters sent through e-mail. Every child has the same opportunities to access these extra-curricular activities.
All children are included in all parts of the school curriculum including school trips wherever it is deemed possible through a rigorous risk assessment process. The risk assessment is an essential document when conducting a school trip to ensure everyone’s health and safety.

How does the school support pupils’ emotional and social development?



Our strong community ethos encompasses support for the individual with their social and emotional development. All children participate in Personal, Social, Health and Citizenship, (PSHCE), lessons in their classes and in Zones of Regulation lessons aimed to equip children with the tools they need to facilitate clear emotional communication and regulation. The school has a zero tolerance approach to bullying behaviours and acts proactively to support both the victim and perpetrator in all cases. This approach supports all pupils, but the school is committed to working carefully with particularly vulnerable pupils, including those with SEND. 

For children with specific social, emotional or mental health (SEMH) needs, we facilitate access to both small group and individualised support. Many of our staff are trained in evidence-based interventions to promote emotional wellbeing, including nurture groups, ELSA (Emotional Literacy Support Assistant), social communication groups and Lego Therapy.

We recognise that behaviour is a form of communication and is always understood within the context of a child’s individual needs. Where behaviours of concern arise, this may indicate an unmet need, difficulty with communication, or challenges in self-regulation. As such, some children require a more personalised approach to support.

To help us better understand behaviour, staff may use tools such as ABC (Antecedent–Behaviour–Consequence) and BFA (Behaviour Function Analysis) recording following more significant incidents. These approaches allow us to carefully analyse patterns in behaviour, identify potential triggers, and understand the function the behaviour may be serving for the child.

This information is then used to inform individualised behaviour support plans, which are tailored to the child’s specific needs. These plans outline:

identified triggers and early warning signs
strategies to support regulation and prevent escalation
consistent responses from adults
adaptations to the environment or routines to act as preventative measures
teaching of alternative communication or coping strategies as replacement behaviours

Individualised behaviour plans are developed collaboratively, drawing on staff observations, parent input and, where possible, the child’s own views. They are regularly reviewed as part of the wider Assess–Plan–Do–Review cycle to ensure that strategies remain effective and responsive.

Through this approach, we aim to provide support that is proactive rather than reactive, enabling children to develop the skills they need to manage their emotions, communicate effectively and succeed within the school environment. 

In addition to this ongoing, review-based approach, the SENCo gathers pupil and parent voice at least annually to further inform how effectively the school and curriculum meet the needs of all learners, including accessibility considerations. This wider consultation complements the termly IEP review process, where pupil voice is embedded at every stage. By consistently placing the child’s perspective at the centre of these discussions, we ensure that pupils have meaningful opportunities to reflect on and share their strengths, barriers to learning and aspirations. This joined approach enables us to build a fuller, more holistic understanding of each child, ensuring that provision across the school continues to be inclusive, responsive and shaped by those who know the child best.





 How do teachers help pupils with SEND? How does the school adapt its curriculum?

 
We are committed to continually improving our provision to meet the diverse needs of all pupils. Wherever possible, we make thoughtful and appropriate adjustments to both our curriculum and school environment, in line with our best endeavours.

Universal support, through high-quality teaching, is the first step in meeting the needs of pupils with SEND. This includes carefully planned adaptations within the classroom to support access to learning for all pupils. Such adaptations may include adjustments to teaching approaches, resources or outcomes, as well as reasonable changes to the learning environment. Examples may include the use of physical aids such as wobble cushions, planned sensory or movement breaks, and strategies that support communication and engagement.

If barriers to learning remain, targeted support may be introduced as part of the graduated (Assess–Plan–Do–Review) approach. This may include small group work, structured interventions to support areas such as social communication or specific learning needs, and, where appropriate, more personalised adult support. Interventions are carefully selected and monitored to ensure they meet the individual needs of the child and support progress.

At our school, we believe that every teacher is a teacher of SEND, with a responsibility to meet the needs of all learners within their class. Subject leaders provide guidance on subject-specific adaptations to support a range of needs, and staff engage in ongoing training and professional development to strengthen inclusive practice. Further details about curriculum adaptations and provision can be found on our school website.

Our ethos of nurture, inspire, create and discover underpins all that we do. We are committed to providing equitable learning experiences, enabling all children to develop independence, achieve their potential and enjoy their time in school. While it is not always possible to remove every barrier to learning, we work closely with pupils and their families to make reasonable adjustments that provide the best possible opportunities for success.

Adjustments are considered reasonable when they can be implemented without compromising the efficient education of others. In a small number of cases, where a child’s needs require provision beyond what can be reasonably provided within a mainstream setting, we will work in partnership with parents to explore alternative provision, including specialist settings where appropriate, ensuring any transition is carefully supported.



How are the adults in school helped to work with children with SEND and what training have they had?


Our school strives to provide high quality teaching and learning for all children, including those with SEND. Training needs are continually being identified and addressed. This may include whole school training on SEND needs or to support identified groups of learners in school, such as children with autism or dyslexia. Our SENCO is currently completing the national professional qualification as SENCO and regularly organises other staff training opportunities. These include training run internally by highly skilled staff or run by outside agencies that are relevant to the needs of specific children in their class or whole school development such as Zones of Regulation. Staff will work closely with specialists from external support services who may provide advice or direct support as appropriate including speech and language therapists and occupational therapy. 

Recently, staff have engaged in a wide range of professional development to strengthen our provision for pupils with SEND. Training undertaken includes: meeting complex needs, ADHD, understanding barriers to education, emotional literacy, ASD (including ASD in girls), dyscalculia, and meeting sensory needs. Staff have also been trained in specific interventions such as Top Triangle (reading), Spelling with Your Eyes (KS2 spelling), Zones of Regulation, ELSA, and the use of social stories and sensory audit tools. In addition, staff have engaged with the Reflective Spaces professional development model.

Alongside whole-school training, we have also sought targeted support in response to the needs of individual pupils. This has included professional advice and development opportunities from external services such as the Autism Outreach Team, Birchwood Outreach and Oakfield Outreach, ensuring that our practice continues to be responsive, informed and tailored to the needs of our learners.

What if my child needs specialist equipment or other facilities?



School may provide SEND equipment where appropriate and in consultation with specialist agency advice. Examples of equipment the school may provide are raised writing desks, pencil grips, ear defenders, fidget tools, sensory items such as weighted toys, coloured overlays, iPads or computers. 

The Local Authority provides specialist equipment such as assistive technology, wheelchairs/standing frames etc. when prescribed by a relevant health specialist. Where an EHCP is present, it is the local authority’s legal duty to ensure that the provision stated is provided for your child. 


How have you made the school buildings and site safe and welcoming for pupils with SEND or disabilities?
 

Our school site is secured with low-level fencing throughout and operates from a single-storey building with full disabled access. We are fully committed to ensuring that all children can access the full life of the school.

Robust safeguarding procedures and risk assessments are in place and consistently adhered to by all staff. Access to and from the site is carefully managed, with gates and external doors kept secure and operated by staff.

We provide a range of facilities and adaptations to support pupils with SEND, including accessible entrances, a disabled toilet, writing aids, and designated quiet or withdrawal spaces. All classrooms are designed as inclusive environments, where high-quality inclusive teaching practices are embedded in daily practice. We are committed to continually improving accessibility across the school, and further developments are outlined in our Accessibility Plan, available on the school website.


How does the school evaluate the effectiveness of its SEND support? 


The school SENCo, Emma Maxwell, is responsible for leading and coordinating the school’s SEND provision. The effectiveness of this provision is monitored through a range of robust quality assurance processes, ensuring that support remains responsive and impactful.
Monitoring activities include lesson and child-centred observations, quality assurance of interventions and support plans through further observations and staff coaching, as well as regular review of pupil voice and parent feedback. In addition, attendance data, progress measures (including small-step trackers), and the achievement of individual targets are carefully analysed to evaluate outcomes for pupils.

The findings from this monitoring are used to inform ongoing improvements, which may include the implementation of additional staff training, referrals to external services, seeking specialist advice, and refining school policies and procedures. These actions also contribute to priorities within the school’s development plan.

The school’s SEND Governor, David Cox, plays an active role in this process, working alongside the SENCo to review progress and triangulate evidence, ensuring that SEND provision is effective, accountable and continuously developing to meet the needs of all learners.


Who should I contact if I want to find out more about how the school supports pupils with SEND?


If you have specific concerns regarding your child and the provision made for them, the best person to meet with first is your child’s teacher. 

If you would like to know more about the school’s wider SEND policies, procedures or to request that referrals are made on your child’s behalf, the school SENCo (Special Educational Needs & Disabilities Co-ordinator) is Mrs Emma Maxwell. She is the member of staff responsible for co-ordinating and leading the school’s SEND provision. Alternatively, please contact Karen Lambert in her role as head teacher. 

Please contact the school office in each instance initially, in order to set up a meeting. 
How is the school’s governing body supporting the school’s effectiveness?


	


The name of the governor with responsibility for SEND is David Cox. 

As SEND governor, he works to help to raise awareness of SEND issues at governing board meetings.  He also meets with the SENCO at least three times a year to monitor the quality and effectiveness of SEN and disability provision within the school, including conducting learning walks. He updates the governing board on the effectiveness of provision here and works with the headteacher and SENCO to determine the strategic development of the SEND policy and provision in the school.

The Headteacher, SENCO and Governing body ensure that all complaints are dealt with in line with their school complaints policy, that all parties (parents, children and staff) understand the process, that there are clear stages, publicly available, and it should be clear to whom complaints are to be addressed to, how the complaint will be investigated and resolved with a clear timeline. 


Who should I contact if I have concerns about my child’s learning and / or progress?



Your first step should always be to talk with your child’s class teacher. If you continue to have concerns, you should contact the SENCo or Headteacher (Karen Lambert). 


Who else provides services in school for children with SEN or disabilities?



The range of agencies and support services school works with include, but are not limited to:
· Specialist Teaching Service (STS)
· Educational Psychology Service (EP)
· Autism Outreach Team (AOT)
· Social care bodies
· Occupational Therapy/Physiotherapy
· Speech and Language Therapy (SaLT)

How will you help my child make successful move into the next class or secondary school or other move or transition?


Transition arrangements are in place for all children, however, where appropriate, additional transition programmes are implemented and discussed with parents to support a successful move into their next class. These include transition visits to new classes, meetings between staff to ensure effective information sharing and careful observations and/or engaging in pupil voice activities around the transition period to support meeting their needs. 

Class teachers take part in transition meeting where each child’s needs are discussed with their new teacher. 

For children new to school in Foundation Stage, extra home visits and nursery visits may also be appropriate to ensure a smooth transition. It is possible that the SENCo will be involved in these additional visits alongside the class teacher. We also liaise closely with other receiving and feeder schools to ensure a smooth and successful transition. 

Where appropriate, enhanced transitions take place for children when they transition to the next phase of their education. This may include, but is not limited to, additional visits to their new secondary schools, enhanced transition meetings with teachers and parents and the receiving school’s SENCo attending annual review meetings (for children with an EHCP).


Where can I find out about other services that might be available for our family and my child?

Please see the Leicestershire local offer page for more information about the support that may be available including transport and specialist services that may be appropriate: https://www.leicestershire.gov.uk/education-and-children/special-educational-needs-and-disability






This report should be reviewed annually or as necessary and published annually 


Log of changes and updates to the document:

	Date
	Page 
	Change
	Approver

	3/6/24
	All 
	All pages updated by EM
	KL

	29/4/25
	All
	Outlined processes updated by EM and to ensure the SEND regulations section 51 are all adhered to. 
	EM

	13/2/26
	All
	Changes reflecting changes to individual behaviour planning and review processes
	EM

	19/5/26
	All
	Amendments made to reflect ongoing staff training and alterations to process including stipulation of  universal and targeted provision
	EM
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